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INTRODUCTION 

The purpose of this lesson is to be able to answer the following questions: 

 What are Primary Sources? 

 Why we use primary sources? 

 How we use primary sources? 

The benefit of learning about the digitized primary sources on the Library of Congress 
website is to enable us to make the activities we use in the classroom more engaging 
and effective for the learner. Additionally, we will have the skills and knowledge 
necessary to enable our students to meet the new Common Core State Standards that 
require the use of primary sources. 

It is important to meet the needs of learners by providing a variety of learning materials 
and a variety of learning styles. The use of primary sources can expose students to 
multiple perspectives on great issues of the past and present and help students develop 
knowledge, skills, and analytical abilities. 

In the last lesson you learned about how the national TPS program is organized and the 
roles of local TPS programs, coaches, and online mentors within the TPS programs. 

OBJECTIVES 

At the end of this lesson participants will be able to: 

• Explain what primary sources are and give examples. 
• Determine whether a source is primary or secondary in a particular context. 
• Identify and describe common characteristics of a primary source to  

consider when selecting items for classroom use (e.g., source, audience,  
purpose, bias, and date of creation). 

Learn Coach Pollinate 
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• Describe the value of teaching with primary sources as a means for promoting 
student engagement, critical thinking and constructing knowledge. etc. 

• Analyze different types of primary sources. 
• Select primary sources that meet the instructional objectives/goals. 
• Identify and describe effective instructional strategies for teaching with  

primary sources. Access, save and utilize teaching resources from the Library’s 
website for use in the classroom. 
 

OUTLINE 
 
What are Primary Sources? 
Why Use Primary Sources?  
Accessing, Saving and Using Primary Sources 
Activity Ideas to Enhance Curriculum 
Connecting with Primary Sources  
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WHAT ARE PRIMARY SOURCES? 

Primary vs. Secondary Sources 

Primary Sources; 

Primary sources are the raw materials of history — 
original documents and objects which were created at 
the time under study. Sources obtained by, coming 
from, or being direct personal observations of 
experiences. 

Art  

Autobiographies  

Interviews  

Letters  

News Footage 

Personal Stories  

Poetry 

Artifacts  

Diaries  

Journals  

Music  

Newspapers  

Photographs  

Speeches 

Secondary Sources 

Secondary Sources are accounts or interpretations of events 
created by someone without firsthand experience. Sources 
created using information provided by someone else: for 
example, using someone’s recollection to create the item. 

Textbooks  

Encyclopedias  

Biographies  

Newspapers 

 

 
http://www.loc.gov/creativity/hampson/workshop/primaryvssecondary.pdf 
http://www.loc.gov/teachers/usingprimarysources/ 
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WHY USE PRIMARY SOURCES 

Primary sources provide a window into the past—unfiltered 
access to the record of artistic, social, scientific and political 
thought and achievement during the specific period under 
study, produced by people who lived during that period. 

Bringing young people into close contact with these unique, 
often profoundly personal, documents and objects can give 
them a very real sense of what it was like to be alive during a 
long-past era. 

 

1. Engage students 

• Primary sources help students relate in a personal way to events of the 
past and promote a deeper understanding of history as a series of human 
events. 

• Because primary sources are snippets of history, they encourage students 
to seek additional evidence through research. 

• First-person accounts of events help make them more real, fostering 
active reading and response. 

2. Develop critical thinking skills 

• Many state standards support teaching with primary sources, which 
require  
students to be both critical and analytical as they read and examine 
documents and objects. 

• Primary sources are often incomplete and have little context. Students 
must use prior knowledge and work with multiple primary sources to find 
patterns. 

• In analyzing primary sources, students move from concrete observations 
and facts to questioning and making inferences about the materials. 

• Questions of creator bias, purpose, and point of view may challenge 
students’ assumptions. 
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3. Construct knowledge 

• Inquiry into primary sources encourages students to wrestle with 
contradictions and compare multiple sources that represent differing 
points of view, confronting the complexity of the past. 

• Students construct knowledge as they form reasoned conclusions, base 
their conclusions on evidence, and connect primary sources to the context 
in which they were created, synthesizing information from multiple 
sources. 

• Integrating what they glean from comparing primary sources with what 
they already know and what they learn from research allows students to 
construct content knowledge and deepen understanding. 

WHY WOULD I USE A PRIMARY SOURCE IN TEACHING AND 
LEARNING  ACTIVITIES? 

 
For years, historians and educators across the curriculum have understood the value 
of primary sources in K-12 education. Two key reasons for including primary 
sources in the curriculum are: 

 
 
 
 
 

1.Primary sources expose students to multiple 
perspectives on great issues of the past and 
present. The human experience, after all, deals 
with matters that were furiously debated by the 
participants. Interpretations of the past are 
furiously debated as well, among historians, 
policy makers, politicians, and ordinary citizens. 
By working with primary sources, students can 
become involved in these debates. 
 

 
1. 2. Primary sources help students develop 

knowledge, skills, and analytical abilities. By 
dealing directly with primary sources, students 
engage in asking questions, thinking critically, 
making intelligent inferences, and developing 
reasoned explanations and interpretations of 
events and issues in the past and present. Primary 
sources also often provide a real-life framework 
to apply skills learned in the classroom. For 
example, using a chart documenting production 
from a copper mine in Bryson City, NC. Students 
can calculate information such as profits and 
losses, and cycles of production. 
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Common Core Reading Standards for Literacy in History/Social  
Studies Grades 6 -12 
 
Grades 6 – 8 
Key Ideas and Details  

• Cite specific textual evidence to support analysis of primary and secondary 
sources. 

• Determine the central ideas or information of a primary or secondary source; 
provide an accurate summary of the source distinct from prior knowledge or 
opinions. 

• Identify key steps in a text’s description of a process related to history/social 
studies (e.g., how a bill becomes law, how interest rates are raised or 
lowered). 

 
 
Craft and Structure  

• Determine the meaning of words and phrases as they are used in a text, 
including vocabulary specific to domains related to history/social studies. 

• Describe how a text presents information (e.g., sequentially, comparatively, 
causally).  

• Identify aspects of a text that reveal an author’s point of view or purpose (e.g., 
loaded language, inclusion or avoidance of particular facts). 

 
 
Integration of Knowledge and Ideas  

• Integrate visual information (e.g., in charts, graphs, photographs, videos, or 
maps) with other information in print and digital texts. 

• Distinguish among fact, opinion, and reasoned judgment in a text. 
• Analyze the relationship between a primary and secondary source on the 

same topic. 
 
 
Range of Reading and Level of Text Complexity  

• By the end of grade 8, read and comprehend history/social studies texts in 
the grades 6–8 text complexity band independently and proficiently. 
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     Image Analysis Standards Alignment 

Common Core Anchor Standards for Reading 

Although image analysis activities do not generally require reading (apart from 
possibly reading bits of text found in an image), the skills required to extract 
information from visual content are similar and provide a scaffolded learning 
opportunity for students. 

 

READING ANCHOR STANDARD VISUAL EQUIVALENT 
1. Read closely to determine what the 
text says explicitly and to make logical 
inferences from it; cite specific textual 
evidence when writing or speaking to 
support conclusions drawn from the text. 

Analyze an image closely to determine 
what it conveys explicitly and to make 
logical inferences from it; cite specific 
visual evidence when writing or 
speaking to support conclusions drawn 
from the image 

2. Determine central ideas or themes of a 
text and analyze their development; 
summarize the key supporting details and 
ideas. 

Determine central ideas or themes 
presented in an image; summarize the 
key supporting details and ideas. 

3. Analyze how and why individuals, 
events, and ideas develop and interact 
over the course of a text. 

Analyze how and why individuals, 
events, and ideas develop and interact 
in a series of thematically related 
images. 

4. Interpret words and phrases as they 
are used in a text, including determining 
technical, connotative, and figurative 
meanings, and analyze how specific word 
choices shape meaning or tone. 

 

Interpret selected details, symbols and 
visual techniques as they are used in 
an image, including determining 
technical, connotative, and figurative 
meanings, and analyze how specific 
choices about what to include in the 
frame or leave out of the frame shape 
meaning or tone. 
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5. Analyze the structure of texts, including 
how specific sentences, paragraphs, and 
larger portions of the text (e.g., a section, 
chapter, scene, or stanza) relate to each 
other and the whole.  

Analyze the composition of an image, 
analyzing and summarizing the 
significance of key details to one 
another and to the image as a whole. 

6.  Assess how point of view or purpose 
shapes the content and style of a text. 

Assess how point of view or purpose 
shapes the content and style of.content 
presented in diverse media and 
formats, including visually. 

7. Integrate and evaluate content 
presented in diverse media and formats, 
including visually and quantitatively, as 
well as in words. 

Integrate and evaluate content 
presented in diverse media and 
formats, including visually and 
quantitatively, as well as in words 

8. Delineate and evaluate the argument 
and specific claims in a text, including the 
validity of the reasoning as well as the 
relevance and sufficiency of the evidence. 

Delineate and evaluate the point of 
view and bias presented in an image, 
including the validity of the reasoning 
as well as the relevance and 
sufficiency of the evidence. 

9. Analyze how two or more texts address 
similar themes or topics in order to build 
knowledge or to compare the approaches 
the authors take. 

Analyze how two or more images 
address similar themes or topics in 
order to build knowledge or to compare 
the approaches the creators take. 

10. Read and comprehend complex 
literary and informational texts 
independently and proficiently. 

Analyze and derive meaning from 
complex documentary and illustrative 
images independently and proficiently. 
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ACCESSING, SAVING AND USING PRIMARY SOURCES 

Citing Library Sources 

Overview 

All primary sources from the Library of Congress used in teacher or student projects 
must be cited, particularly if the projects using them will be distributed electronically 
or in print. It is a good idea to keep an ongoing list of primary source citations when 
saving links to items or saving the items themselves. Doing so will save time at the 
end of the project and ensure that you can always locate items at a later date. 

Citation Formats  

The LOC provides guidelines for citing each type of primary source in both MLA-
style and Turabian-style citation formats at  
http://www.loc.gov/teachers/usingprimarysources/citing.html. 

 

General MLA-Style Citation Format 

Creator Last Name, First Name, Middle Initial. “Title of Work.” Title of Complete 
Work (if applicable). Creation Date. Title of Collection. [URL] [Digital ID] (date of 
visit). 

 

Gardner, Alexander. “Antietam, Md. Allan 
Pinkerton, President Lincoln, and Maj. Gen. 
John A. McClernand.” 1862 October 3.  

Selected Civil War photographs, 1861-1865 
(Library of Congress).  
http://loc.gov/pictures/item/cwp2003000146/PP 
(May 25, 2010). 

 

Access this information online at 
http://barattps.org/teacherResources_Citing.php. 
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Backward Design Worksheet 

What standard is being taught? 

 

 

What key knowledge and skills will student acquire as a result of this unit? 

 

 

 

What evidence will show that the student understands?   

 

 

 

What prior knowledge and skills will the student need to draw on/from to be successful? 

 

 

 

What quizzes, tests and work samples are you planning? (brief summary) 

 

 

 

What sequence of teaching and learning experiences will equip students to develop and demonstrate this 
learning? 

 

 

 

Notes for design and snapshot: 

http://classrooms.tacoma.k12.wa.us/tps/rsmithmosel/documents/download/backwards_design_worksheet
_sbi.dot?id=83251/ 
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Before you begin using primary sources: 
• Choose at least two or three primary sources that support the learning objectives 

and are accessible to students. 
• Consider how students can compare these items to other primary and secondary 

sources. 
• Identify an analysis tool or guiding questions that students will use to analyze the 

primary sources 
 

1. Engage students with primary sources. 
Draw on students’ prior knowledge of the topic. 

 
Ask students to closely observe each primary source. 

 
• Who created this primary source? 
• When was it created? 
• Where does your eye go first? 

 
        Help students see key details. 

• What do you see that you didn’t expect? 
• What powerful words and ideas are expressed? 

 
       Encourage students to think about their personal response to the source. 

• What feelings and thoughts does the primary source trigger in you? 
• What questions does it raise? 

 
2. Promote student inquiry. 

 
Encourage students to speculate about each source, its creator, and its 

context. 
1. What was happening during this time period? 
2. What was the creator’s purpose in making this primary source? 
3. What does the creator do to get his or her point across? 
4. What was this primary source’s audience? 
5. What biases or stereotypes do you see? 

 
Ask if this source agrees with other primary sources, or with what the 

students already know. 
 

• Ask students to test their assumptions about the past. 
• Ask students to find other primary or secondary sources that offer support or 

contradiction. 
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3. Assess how students apply critical thinking and analysis skills to 
primary sources. 
 

Have students summarize what they’ve learned. 
• Ask for reasons and specific evidence to support their conclusions. 
• Help students identify questions for further investigation, and develop 

strategies for how they might answer them. 
 
Analysis tools and thematic primary source sets from the Library offer entry points to 
many topics.        
http://www.loc.gov/teachers/usingprimarysources/ 
 
 

ACTIVITY IDEAS TO ENHANCE CURRICULUM 
 
 
The following suggestions for student 
activities can help you enhance your 
curriculum using authentic artifacts, 
photographs, audio clips, music, and 
documents from the Library of Congress 
and other sources. 
 
 
 
 
 

 

 

 

 

 

 

 

 

 
 
Artifacts 
Make a hypothesis about the use of an 
unknown artifact pictured in an old 
photograph. Use online and library 
research to support or refute the 
hypothesis. Make a presentation to the 
class to “show and tell” the object, 
hypothesis, search methods, and results. 
 
 
Study an artifact and trace the 
development of this invention over time 
(examples: automobiles, tractors, trains, 
airplanes, weapons). What can you find 
about the technology, tools, and materials 
available through time? Who used the 
invention in the past? How is the 
invention used today? 

 

. 
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Select a piece of fine art that appeals to 
your senses. Research the artist, the date 
of the piece, and the medium. What 
does information about the artist; the 
medium, the subject, and the 
composition tell you about the 
prevailing attitudes and conditions of 
the time period? (For example, What 
symbolism is used? How is perspective 
used? In what roles are people 
portrayed? What is left out of the 
composition?) 

 

Use resources to study fashion trends. 
How has fashion changed over time? 
How did clothing styles reflect 
people’s work and their roles in 
society? What clothing styles have 
carried over into present times? 

Photographs 

Use a historic photograph or film of a 
street scene. Give an oral description 
of the sights, sounds, and smells that 
surround the scene, presenting 
evidence from the photograph itself 
and other sources about the time 
period. Examine the image to find 
clues about the economics and 
commerce of the time. 

Select a historical photograph or film 
frame. Predict what will happen one 
minute and one hour after the 
photograph or film was taken. 
Explain the reasoning behind your 
predictions 
 

To encourage focus on detail, show a photograph or film frame to the classroom for three 
minutes and then remove it. Have students draw the contents of the image on a piece of paper 
divided into a grid of nine sections. Repeat this exercise with new images and watch students’ 
ability to recall detail improve 
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Audio 
Research your family history by interviewing relatives. Use letters, audio recordings, and 
videotape to compile a report on an important time for your family. Make note of differing 
recollections about the same event. 

 

Work in teams to record interviews of older citizens in the community. Focus on and compile 
interviews on one aspect of community life such as work, family, or schools. Combine class 
reports with historical images and documents to produce a documentary on the history of your 
community. 

 

Introduce an audio recording of a famous 
political speech. Ask students to think 
about and write down impressions while 
they listen to the speech. What is the 
speaker’s key message? What is the 
speaker’s point of view? How does the 
speaker’s oratory style affect the impact of 
the message? If the text of the speech is 
available, have students compare 
impressions from hearing the speech to 
impressions from reading the speech. 

 

 
 
 
Have students listen to audio recordings 
from old radio broadcasts. Compare the 
language, style of speaking, and content to 
radio and television programs of today. 
How does the content of the older radio 

broadcast exemplify the events and prevailing attitudes of the time? How does modern radio 
and television programming exemplify events and attitudes of the present time? 
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Music 
 

Research and study lyrics of popular songs from the periods of World War II, the Korean 
War, and the Vietnam War. What do the lyrics tell you about public attitudes toward the 
war? Interview veterans of these wars about their 
perception of the accuracy of the information in the 
lyrics. 

 

Have students search for events that have inspired 
lyrics in current popular music. Have students 
compare present day events and music to lyrics from 
the past inspired by historical events. What are the 
similarities and differences between present day and 
historical songs and the events that inspired them? 

 

 

Documents 
 

Study historical maps of a city, state, or region to find evidence of changes in population, 
industry, and settlement over time. Use other resources to find and report on causes for the 
changes you find. Use maps to illustrate your descriptions of these changes. 

 

Choose a famous, historical, public building in your area. Research blueprints or 
architectural drawings of the building. With help from an architect or librarian, compare 

the plans to the building as it exists 
today. What changes do you see? Why 
do you think the changes occurred? 

 

Suggestions for using primary sources 
were compiled from the National Digital 
Library’s Educators’ Forum held in July, 
1995 and from the Library staff. 
Educators at the Forum, like many 
throughout the country, know that history 
comes alive for students who are plugged 
into primary sources. These suggestions 
for student activities can 

help you enhance your curriculum using authentic artifacts, documents, photographs, and 
manuscripts from the Library of Congress and other sources. 
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When Using Primary Sources, Use Guiding Questions. 
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. 

 



TPS-GSU Coaches Academy – TPS Level III Training 
 

Module 1 – Unit 2

 

19 

 

 

 



TPS-GSU Coaches Academy – TPS Level III Training 
 

Module 1 – Unit 2

 

20 
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 CONNECTING WITH PRIMARY SOURCES 

ACTIVITY 

Goal 

Participants will complete the Library of Congress TPS Direct Connecting with Primary 
Sources Build and Deliver activity to build knowledge and skills related to Teaching with 
Primary Sources. 

Objectives 

Participants will: 

• connect with primary sources. 
• make assumptions based upon prior knowledge and close observation. 
• discuss ways to engage students with primary sources. 

Core Competencies 

Teaching with Primary Sources 

• Analyze different types of primary sources. 
• Identify and describe effective instructional strategies for teaching with primary 

sources. 

Materials 

1. Discovery of the Mississippi (Hispanic Exploration in America) 

2. The First voyage (Hispanic Exploration in America) 

3. Juan Ponce de Leon (Hispanic Exploration in America) 

4. Provinces of New Spain (Hispanic Exploration in America) 

5. Kauai District, Territory of Hawaii (Japanese American Internment During 
World War II) 

6. Civilian exclusion order #5 (Japanese American Internment During World War 
II) 

7. Entrance to Manzanar (Japanese American Internment During World War II) 

8. Naval dispatch from the Commander in Chief Pacific (Japanese American 
Internment During World War II)76 



TPS-GSU Coaches Academy – TPS Level III Training 
 

Module 1 – Unit 2

 

24 

 

9. Negro Marines prepare for action (Baseball Across a Divided Society) 

10. President Woodrow Wilson throwing out the first ball (Baseball Across a 
Divided Society) 

11. Spectators at Pittsburg[h]-Detroit game (Baseball Across a Divided Society) 

12 Spanish-American Base Ball Guide (Baseball Across a Divided Society) 

13. The First Thanksgiving (Thanksgiving) 

14. "Royal Progress", Pilgrim Tercentenary Pageant (Thanksgiving) 

15. Landing of the Pilgrims at Plymouth, 1620 (Thanksgiving) 

16. Thanksgiving, 1942 (Thanksgiving) 

17. Equality League of Self-Supporting Women to Governor of New York 
(Women's Suffrage) 

18. National Anti-Suffrage Association (Women's Suffrage) 

19. Election Day! (Women's Suffrage) 

20. The sky is now her limit (Women's Suffrage) 

Preparation 

• Review the Connecting with Primary Sources Build and Deliver activity, located 
in the Primary Reference Resources Section of this Facilitator’s Guide, to ensure 
a thorough understanding of the content and process for the exercise. 

• Print as many items as necessary for the group size with at least six to eight 
extra items. For example, prepare 20 items total for a group of 12-14 participants: 

• Four items from Hispanic Exploration in America 

• Four items from Japanese Americans Internment during WWII 

• Four items from Baseball Across a Divided Society 

• Four items from Thanksgiving 

• Four items from Women's Suffrage 

• Mix the items together so that they are separated from each item set and then 
place them on a table. 
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Procedure 

1. Spread items on tables for participants to browse. Ask participants to select 
one item that appeals to them and take it back to their seats. 

2. Ask participants to take a close look at what they have selected and consider 
what themes or historical time period the item represents or fits. 

3. Ask participants to get up and move around the room, comparing their items 
and looking for items of a similar theme or time period. Participants should form 
groups based on the common theme or time period of their primary sources. 

4. If anybody appears “lost”, ask the groups to listen to that person describe his 
or her item. Groups can invite this person to join them, briefly explaining their 
rationale for why the item fits with their group. 

5. Once all groups are formed, ask them to create a title for their group: e.g., The 
Great Depression, Founding Documents, etc. 

6. Have groups report by showing their items. Ask one person to describe the 
process they used to discover/describe how and why they belong together. 

 

Assessment 

Discussion in small or large groups: How could you relate this set of materials to events 
happening in the world today? How could these materials help develop connections for 
students in your classroom? 
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SUMMARY 

In this lesson you learned     

• What are primary sources and how do they differ form secondary sources. 
• Why the use of primary sources are recommended and incorporated in Common 

Core State Standards. 
• Ways that primary sources can be integrated into all curricular areas. 

In the next module you will learn how to efficiently and effectively navigate the Teaching 
with Primary Sources Governors State website. 

 

REFERENCES 
 
Barat Educational Foundation. (2013). Websites http://Barat-TSP.org and http://PrimarySourceNexus.org 
Retrieved from http://primarysourcenexus.org/?s=guiding+questions&x=11&y=9. 
 
Smith-Mosel, R. (2009). Backwards Design Worksheet. Retrieved from  
http://classrooms.tacoma.k12.wa.us/tps/rsmithmosel/documents/download/backwards_design_worksheet
_sbi.dot?id=83251/ 

United States. Library of Congress. (2013). 

 

 

 

 

 


